An Analysis On Students Ability in using

Personal Pronoun in Writing Paragraph at

Sport Senior High School of Riau Province by Ellyn Suryaningsih, -
  
AN ANALYSIS ON STUDENTS’ ABILITY IN USING PERSONAL 
PRONOUNS IN WRITING PARAGRAPH AT SPORT 
 SENIOR HIGH SCHOOL OF RIAU PROVINCE 
 
 
 
 
 
BY 
 
ELLYN SURYANINGSIH 
SIN. 11513203766 
 
 
 
FACULTY OF EDUCATION AND TEACHER TRAINING 
STATE ISLAMIC UNIVERSITY OF SULTAN SYARIF KASIM RIAU 
PEKANBARU 
1441 H/2020 M 
  
AN ANALYSIS ON STUDENTS’ ABILITY IN USING PERSONAL 
PRONOUNS IN WRITING PARAGRAPH AT SPORT 
 SENIOR HIGH SCHOOL OF RIAU PROVINCE 
 
A Thesis  
Submitted to Fulfill One of Requirements 
for Graduated Degree in English Education  
(S.Pd.) 
 
 
 
 
By 
 
ELLYN SURYANINGSIH 
SIN. 11513203766 
 
 
DEPARTMENT OF ENGLISH EDUCATION 
FACULTY OF EDUCATION AND TEACHER TRAINING 
STATE ISLAMIC UNIVERSITY OF SULTAN SYARIF KASIM RIAU 
PEKANBARU 
1441 H/2020 M 
  
  
 
 
  iii 
ACKNOWLEDGMENT 
 
  In the name of Allah the Lord of the World the Beneficent and the Most 
Merciful, Praises belong to Allah Almighty. By His guidance and blessing, the 
researcher has accomplished the final research paper as an academic requirement 
to finish her bachelor degree. Then, may Shalawat and Salam always be presented 
to the last messenger of Allah, Prophet Muhammad SAW who has inspired and 
lightened many people up all around the world.  
The researcher realizes that the final project paper is far from being perfect 
and without defect. Constructive criticisms and suggestions are needed in order to 
improve the paper. The researcher would like to show her gratitude to all beloved 
people that have encouraged, motivated even helped the researcher in finishing 
the paper. They are: 
1.  Prof. Dr. KH. Akhmad Mujahidin, S. Ag., M.Ag., the rector of State Islamic 
University of Sultan Syarif Kasim Riau. Dr. Drs. H. Suryan A. Jamrah, MA,. 
As vice of Rector I, Drs. H. Promadi, MA., Ph.D., as vice of Rector III all 
staffs. Thanks kindness and encouragement 
2. Dr. H. Muhammad Syaifuddin, S.Ag., M.Ag., the dean of Education and 
Teacher Training Faculty of State Islamic University of Sultan Syarif kasim 
Riau. Dr. Drs. Alimuddin, M.Ag., the Vice Dean I, Dr. Dra. Rohani, M.Pd, the 
Vice Dean II, Dr. Drs. Nursalim, M.Pd, the Vice Dean III and all staffs thesis 
for the kindness and encouragement. 
3. Drs. Samsi, M.H.Sc., the chairperson of Department of English Education as 
well as writer’s supervisor for his guidance and help to researcher to complete 
this thesis. Cut Raudhatul Miski, S.Pd, M.Pd, the secretary of Department of 
English Education for her guidance and help given to researcher to complete 
this thesis.  
4. Cut Raudhatul Miski, S.Pd,. M.Pd, the Secretary of English Education 
Department for his Guidance to the students.  
  iv 
5. Idham Syahputra, SS, M. Ed  the researcher supervisor who has guided the 
researcher completing this project paper 
6. Muhammad Taufik Ihsan, M. Pd. the researcher accademic supervisor who 
has helped, and guided the researcher to completed this research paper. 
7. H. Sahid Suwarno S. Pd,  the head master of Sport Senior High School of Riau 
Province who have given the researcher guidance and advice in conducting 
this research.  
8. H. Musdarizal S.Pd I , the English teacher and all staffs of senior high school  
who have helped me in accomplishing this research. 
9. My beloved parents, Ir. Suryadi and Maini Misma, SE, Akt who have given 
their love and affection, fund and supports in accomplishing this thesis. The 
ones who always care, and who are always there for me during my struggles 
and this thesis I dedicate to my parents.  
10. My beloved boys Muhammad Iswandi Hs, SE who always be there for me, 
who is always accompany me to make a thesis until midnight and the one who 
always helped and motivate me in finishing this thesis. 
11. My beloved girl Curut’s Squads Rodesma, Ica Cyntia Sari, Nurhadiah Fitri, 
and Evi Chintia Dwi K. 
12. My best friends: Cindy Nisa, Dahia, Zahra, and Iit Oktaviani.  
13. And for all who give me support to finish this thesis. Thank you so much  
Finally, the researcher realizes that this thesis is still far from perfections. 
Therefore, constructive comments, critiques and suggestions are appreciated very 
much. May Allah Almighty the lord of universe bless them all. Amin. 
 
Pekanbaru, December 9
th
, 2019 
 
The Writer 
 
 
Ellyn Suryaningsih 
SIN. 11513203766 
 
  v 
ABSTRACT  
 
 
Ellyn Suryaningsih, (2019):  An Analysis On Students Ability in using 
Personal Pronoun in Writing Paragraph at 
Sport Senior High School of Riau Province 
 
       The aim of the research is to analyze the tenth grade students’ ability in 
using personal pronouns in writing paragraph at Sport Senior High School of Riau 
Province. This study was a descriptive research. There were 64 students as 
samples by using total sampling technique, while the object of this research was 
students’ ability in using personal pronouns in writing paragraph. In collecting the 
data, the researcher used test to the respondents to assess the students’ ability in 
using personal pronouns in writing paragraph. Based on data analysis, the 
researcher found that the mean score of students’ ability in using “Subject 
Pronoun” was 79,25. The students’ ability in using “Object Pronoun” was 80,86. 
The students’ ability in using “Posessive Adjective” was 79,25. The students’ 
ability in using “Posessive Pronoun was 62,00. The students’ ability in using 
“Reflexive Pronoun” was 61,20. It can be concluded that the students’ ability in 
using “subject pronoun” was good, the students’ ability in using “object pronoun” 
was very good, the students’ ability in using  “posessive adjective was good, the 
studens’ ability in using “posessive pronoun” was enough, and the students’ 
ability in using “reflexive pronoun” was enough. 
 
 
Keyword: Ability, personal pronouns, writing, paragraph 
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ABSTRAK 
 
 
Ellyn Suryaningsih, (2019):   Analisis Kemampuan Siswa dalam 
Menggunakan Personal Pronoun dalam 
Menulis Paragraf di Sma Negeri Olahraga 
Provinsi Riau 
 
 Tujuan dari penelitian ini adalah untuk menganalisa kemampuan siswa 
kelas sepuluh dalam menggunakan personal pronoun dalam menulis paragraf di 
SMA Negeri Olahraga Provinsi Riau. Sampel dari penelitian ini terdiri dari 64 
siswa yang diperoleh melalui teknik total sampling, sedangkkan objek penelitian 
ini adalah kemampuan murid dalam menggunakan personal pronoun dalam 
menulish paragraf. Dalam mengumpulkan data, peneliti menggunakan tes kepada 
reponden untuk menilai kemampuan siswa dalam menggunakan personal pronoun 
dalam menulis paragraph. Berdasarkan analisis peneliti menemukan bahwa nilai 
rata-rata siswa dalam menggunakan “subject pronoun” adalah 79,25. Kemampuan 
siswa dalam menggunakan “object pronoun” adalah 80,86. Kempampuan siswa 
dalam menggunakan “posessive adjective” adalah 79,25. Kemampuan siswa 
dalam menggunakan “posessive pronoun” adalah 62,00. Kemampuan siswa dalam 
menggunakan “reflexive pronoun” adalah 61,20. Dapat disimpulkan bahwa 
kemampuan siswa dalam menggunakan “subject pronoun” adalah bagus, 
kemampuan siswa dalam menggunakan “object pronoun” adalah sangat bagus, 
kemampuan siswa dalam menggunakan “posessive adjective” adalah bagus, 
kemampuan siswa dalam menggunakan “posessive pronoun” adalah cukup, dan 
kemampuan siswa dalam menggunakan “reflexive pronoun” adalah cukup.  
 
 
Kata kunci: kemampuan, kata ganti, menulis, paragraf   
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 ملخص
 
تحليل عن قدرة التلاميذ على استخدام ضمير ): 2019أيلين شوريا ننسيه، (
 الرياضة مدرسةفي كتاب الفقرة في  المتكلم
 الثانوية الحكومية رياو
 
في   يهدف هذا البحث التحليل عن قدرة التلاميذ على استخدام ضمير المتكلم
وعينة البحث أربعة وستون . كتاب الفقرة في مدرسة الرياضة الثانوية الحكومية رياو
تلميذا، وأسلوب تعيين العينة عينة عشوائية. وموضوع البحث قدرة التلاميذ على 
كتاب الفقرة. استخدمت الباحثة الاختبار إلى المستجيبين في   استخدام ضمير المتكلم
على نتيجة تحليل  بناء كتاب الفقرة.في   لتقويم قدراتهم على استخدام ضمير المتكلم
استخدام ضمير المتكلم للفاعل في  نات وجدت الباحثة أن معدل نتيجة التلاميذالبيا
، وقدرة ٨٪،٨٪، وقدرة التلاميذ على استخدام ضمير المتكلم للمفعول ٧٩،٫٩
، وقدرة التلاميذ على استخدام ضمير ٧٩،٫٩التلاميذ على استخدام الأسلوب النعتي 
، ٨٩،٢٨ستخدام مرجع ضمير المتكلم ، وقدرة التلاميذ على ا٨٨،٩٨المتكلم سوابقا 
وخلاصة البحث أن استخدام ضمير المتكلم للفاعل جيد، واستخدام ضمير المتكلم 
استخدام ضمير المتكلم سوابقا ، و جيد، واستخدام الأسلوب النعتي جدا للمفعول جيد
 .مقبول، واستخدام مرجع ضمير المتكلم مقبول
 
  .الكتابة، الفقرةالقدرة، الضمير، الكلمات الأساسية: 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
Writing is one of the skills in learning English. It includes a productive 
skill that should be mastered by the students in Indonesia, because it is started 
being taught from Kindergarten until University in order to communicate their 
ideas and feelings with others in written form. In line with this statement, 
Raimes (1983, p.76) “Writing is a skill in which we express the ideas, 
feelings, and thoughts arranged in words, sentences, and paragraphs using 
eyes, brain, and hand.” In line with statement above, Nunan (2003) writing is 
an intellectual activity of finding ideas and thinking about the way to express 
them into a statements and paragraphs that will be clear to be understood by 
the reader. 
Writing is a not simple subject, because it needs some aspects that 
should be considerate such as content, organization, vocabulary, language use, 
and mechanics. In line with the statement above, Pratama (2012) the students 
should know several components of writing are needed in order to create 
effective writing. Besides, the students should know the genres of writing they 
are; narration, description, recount, and analytical exposition.  
In this research, it is assumed that the students obtaining grammatical 
comprehension can write easily and correctly, including part of speech as the 
basic grammar. As a basic component for learning languages includes English, 
grammar makes language learners easier to understand, apply, and analyze a 
1 
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language even in spoken or written language. Grammar as one aspect of the 
language is very important to be learned intensively in order to avoid mistake. 
Parts of speech as one of the grammatical components. Part of speech is a 
class of words based on the word‟s function, the way it works in a sentence. 
Therefore, part of speech is very crucial in writing. According to Wren P. C 
(2016), there are eight parts of speech, such as noun, adjectives, verbs, 
adverbs, pronouns, prepositions, conjunctions, and interjections. From his 
statement, it is clear that grammar and part of speech cannot be separated in 
teaching learning process. The students cannot be the good writer without 
mastering parts of speech. 
One of the parts which is difficult for the students is pronoun. In line 
with Dykes (2007) in Irma et al pronoun is used to make clear whom or what 
we are talking about, while avoiding confusing or clumsy repetition. 
Moreover, Amin A, Eravelly R, and Ibrahim, FJ. (2009 p.10) pronouns are 
words that take the place of a noun. Using pronouns in the text is important 
because the tenses will be combined to form texts. Using pronouns also can 
help us to build sentences in conversation because pronouns can easily refer to 
people or things without unimportant repetition. According to Seaton Anne 
and Mew, Y H (2007), there are four kinds of pronouns, they are; personal 
pronoun, reflexive pronouns, interrogative pronoun and demonstrative 
pronoun. 
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Sport Senior High School of Riau Province is one of Senior High 
School, that is located in Pekanbaru. As one of the formal institutions, this 
school provides the English lesson for the students. Furthermore, it is also one 
of the subjects that will be tested in National Examination. From the writer‟s 
preliminary study by interviewing and observing the English teachers at Sport 
Senior High School of Riau Province on February 2019, This school uses 
2013 Curriculum (K-13) as the guideline to teach and learn, especially in 
teaching writing. According to 2013 curriculum in Sport Senior High School 
of Riau Province, the aim of learning English is to develop students‟ potential 
to have the communicative competence in interpersonal, transactional, and 
functional text in spoken and written. In 2013 Curriculum, the important 
things are syllabus that used as the basic guidance in teaching and learning 
process. In Sport Senior High School of Riau Province, English Subject is 
taught once a week in which the allocation of time 1x60 minutes or about 60 
minutes for each meeting. The researcher found that most of students had 
problem in writing. The writer found that many problems of the tenth grade 
students by using the personal pronoun especially in writing paragraphs such 
as: the students still confused in using personal pronouns in correct sentences, 
the students could not differentiate between personal pronouns of subject or 
object form. Because of that, there are many grammatical errors that are made 
by the students. The passing grade of English lesson is 75 points. The 
resarcher found out that from 64 students of the tenth grade students, there are 
3 students or  5% reach the very good level, there are 14 students or 22% 
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reach the good level, there are 23 students or 36% reach the enough level, and 
there are 24 students or 37% of the students reach less level. Some of students 
their score in using personal pronouns in writing paragraph did not achieve the 
minimum criteria achievement. 
However, based on the teacher‟s explanation about the tenth grade 
students of Sport Senior High School of Riau Province, the researcher 
conclude that some of the students are not able to write personal pronouns in 
writing a paragraph. It can be seen in the following phenomena: 
1. Some of the students are not able to use personal pronouns correctly 
2. Some of the students are not able to build a sentence by using the personal 
pronouns grammatically 
3. Some of the students got problems in deriving personal pronouns forms 
4. Some of the students are not able to deliver their ideas into English writing 
5. Some of students have lack of vocabulary 
In addition, some researchers conducted the research about analysis of 
personal pronouns in writing but both of them got different result. First 
researcher said the dominant types is object pronoun and the second researcher 
said that posessive adjective is the dominant types. The research was 
conducted by Khadijah (2006) entitled “Error Analysis of the Students„ Test 
Result on Personal Pronouns at the first year students of MTS Nurul Falah 
Bogor. Second, a research was conducted by Rizka Putriani (2015) entitled “ 
Students Abilities in using Personal Pronouns in Their English Sentences 
made by the Eight Grade Students of SMPN 3 Jepara. So, the researcher wants 
to prove the type of student ability that dominant occur in the field. 
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Form on the phenomena describe above, the writer is interested in 
conducting a research entitled “An Analysis of Students’ Ability in Using 
Personal Pronouns in Writing Paragraph at Sport Senior High School of 
Riau Province” 
 
B. The Problem of the Research 
1. Identification of the Problems 
Depend on the problem depicted in the background of the problem, 
the researcher will identify as follows: 
a. How is students‟ ability in using personal pronouns in writing 
paragraph? 
b. How good is students‟ ability in using personal pronouns of English in 
their writing? 
2. Limitation of the Problem 
After identifying the problem study above there, it is clear that 
there are many problems in this research.  The writer needs to limit and to 
focus the problem of her research on students‟ ability in using personal 
pronouns in writing paragraph at Sport Senior High School of Riau 
Province. 
3. Formulation of the Problem 
a. How is the students‟ ability in using personal pronouns in writing 
paragraph at the tenth grade of Sport Senior High School of Riau 
Province? 
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b. What is the dominant type of students‟ ability in using personal 
pronouns in writing paragraph at the tenth grade of Sport Senior High 
School of Riau Province? 
 
C. Objective and Significances of the Research 
1. Objective of the Research 
The objectives of this research are as follows: 
a. To determine students‟ ability in using personal pronouns in writing 
paragraph at the tenth grade of Sport Senior High School of Riau 
Province 
b. To explain the dominant type of students‟ ability in using personal 
pronouns in writing paragraph at Sport Senior High School of Riau 
Province.  
2. Significance of the Research 
The significances of this research are as follows: 
a. Hopefully, this research is able to benefit the writer as novice a 
researchers, especially in learning how to conduct a research. 
b. These research findings are expected to be valuable inputs for both 
teachers of English and students at the tenth grade in Sport Senior 
High School Riau Province 
c. Besides, these research findings are also expected to be positive and 
valuable information, especially for those who are concerned in the 
world of teaching and learning English as a foreign or second 
language. 
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d. Finally, these research findings are also expected to be the practical 
and theoretical information to development of theories on language 
teaching. 
 
D. Reason for Choosing the Title 
There are some reasons why the writer is interested in carrying out this 
research. The reasons as follows: 
1. The reseacher feel  interested and want to get depth knowledge about the 
topic. 
2. The title of the research is relevant with the writer‟s status as students of 
English Education Department. 
3. The location of the research facilitates the writer to conduct the research. 
 
E. Definition of Term 
There are so many terms involved in this research. The terms defined 
below are used to clarify their meaning in order to avoid misunderstanding 
and misinterpreting. The following terms are necessarily defined as follows: 
1. Analysis  
An analysis means finding clear information about something, 
somebody or cases. Pertaining to Sugiono (2013) An analysis can be 
described as an examination of something together with though and 
judgment about it. In this research, the analysis means examination of 
students‟ ability in using personal pronoun in writing paragraph. 
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2. Personal Pronouns 
Personal pronouns means words that are used in the place of nouns, 
such as: I, me, you, we, they, him, her, his, it, etc. In line with this 
statement above, (Swan Michael (2001) the words I, me, you, he, him, she, 
her, it, we, us, they, and them are usually called personal pronoun. In 
addition, pertaining to Azar, B.S and Hagen S. A  (1941) Personal 
pronouns have two kinds they are: personal pronouns as subject and 
personal pronoun as object. 
3. Writing Ability 
Writing ability is one of the micro skills in English learning 
process. According to Hornby (2010, p 1723) writing is the activity that 
does by someone to convey their ideas, feeling, and something by using 
written language. On the other side, writing ability is the level of skill. It 
means that, the writers have to use some process in writing to be good 
writer. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. Nature of Writing Paragraph 
a.  Definition of Writing Paragraph 
Writing is one of the language skills in English. It is categories 
as productive skills. According to Raimes (1983) “Writing is a skill in 
which we express ideas, feeling, and thoughts which are arranged in 
words, sentences, and paragraph using eyes, brain, and hands. It means 
that writing is as tool of communication explain by written form. In 
other side, Nunan (2003) writing is an intellectual activity of finding 
ideas and thinking about the way to express them into a statements and 
paragraphs that will be clear to be understood by the reader. Paragraph 
is the crucial aspect in academic writing. Based on Reid M Joy (2014) 
a paragraph is a series of sentences that develop one idea. In line with, 
Syafi‟i et al (2007 p 1), a paragraph is a unit of information in writing 
that cohesive by a central idea. Each paragraph has its own purpose to 
deliver full message to readers well, it means the writer are very poor 
and bad. In writing paragraph must have a topic sentence either at the 
beginning, the middle or the end paragraph. The topic sentence tells 
the main idea of the paragraph. Based on explanation above, the 
writers conclude that the writing is really an important thing in 
English. Because, writing is complete from other language skills. 
9 
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Besides, Syafi‟i (2007) a paragraph consist of three kinds of sentence 
that develop the writers‟ main, opinion, or feeling about a topic. These 
sentences are; (1). Topic Sentences, (2).Supporting Sentences, (3) 
Concluding Sentences 
1) Topic sentence 
Topic sentence is the most general statement in a 
paragraph. It is the key sentence or main idea of the paragraph 
because it names the topic and the central idea. Topic sentence is 
always a complete sentence and has a subject and verb. Topic 
sentence is also often the first sentence in a paragraph but is 
sometimes the second or even the last sentence. 
2) Supporting sentence 
Supporting sentence are sentences that develop topic 
sentence or main idea. Supporting sentences consist of two kinds 
are; major supporting sentence, and minor supporting sentence. 
Major supporting sentence is a sentence that directly support the 
idea amazed in a topic sentence. A minor supporting sentence is 
the sentences that directly support the major supporting sentence 
and the same time indirectly support the topic sentence. 
3) Concluding sentence 
Concluding sentence is almost the same as with topic 
sentence because both are general statement, but it is at the end 
paragraph. 
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b. Components of Writing  
Generally, in writing ability the writer have to know the 
components of writing. According to Hugey et al in Pratama (2012, p. 
13- 17), there are five components of writing: 
1) Content  
Content it means that the writer ability to think creatively 
and develop thought to gather all information into communicative 
message. Besides, Brown (2000, p. 357) asserted that content deals 
with “thesis statement, related idea, development of idea through 
personal experience, illustration, fact and opinion”. 
2) Organization 
Organization is one of components in writing that tells 
about fluent expression, clearly states ideas, well organized, 
logically sequenced and cohesive. 
3)  Vocabulary 
In writing, precise vocabulary takes a part in influencing 
the readers so that language can represent and strengthen what 
writer want to say. The writers should pay attention to the usage of 
words and how to place those words effectively in writing. It 
means that the vocabulary used should be sophisticated range and 
effective word idiom in order to make a good writer. 
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4) Language Use  
Language use can be defined as the creation or 
interpretation of intended meanings in discourse by an individual, 
or as a dynamic and interactive negotiation of intended meanings 
between two or more individuals in particular situation. 
5) Mechanics 
Mechanics it is related to the writer mastery of conventions, 
spelling, punctuation, capitalization, paragraphing, etc. 
All of components of writing above are very important in 
writing. If one of the components is not able in a writing the students‟ 
writing will not coherence each other. Sano, the students have to know 
and mastered all of the components in order to make a good writer. 
c. Process of Writing 
Process of writing is a stages a writer produces something in its 
final written form. Writing process is not only as a means of telling 
what students know, but also as a way of exploring and developing 
ideas about certain topics. Related to the process of Writing as a 
classroom activity, Syafi‟i (2011) there are three steps of process of 
writing; 
1) Pre-writing 
Pre-writing is any activity in the classroom that encourage 
students to write. It means that the writer thoughts for getting 
started about the topic before writing of first draft. Pre-writing 
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stage help writers generate the ideas by numerous ways such as 
brainstorming, outlining, topic analysis, etc. 
2) Outlining 
After doing the pre writing, a writer needs to outline the 
ideas in order to create a good product. It can be done by 
brainstorming, grouping, and writing topic sentence, that related to 
the topic. 
3) Writing and Revising Drafts 
Revising draft is not only checking for language errors. It is 
done to improve global content and the organization of ideas so 
that the writer‟s intent is made clearer to the reader. 
From explanation above, the writer conclude that the 
writing is the activity that has many process, such as pre-writing, 
outlining, writing and revising drafts to be a good writer. 
d. Genres of Writing 
According to Pratama (2012, pp. 18-30). There are four genres 
of writing, are; 
1) Narration  
The genre of narrative is one of the most commonly read, 
because narrative has been and continous to be such a famous and 
popular genre, there is a belief that it is a genre that writers „pick 
up‟ the stories „naturally‟ In line with Syafi‟i et al (2007 p 16) 
stated that narration is telling or relating of occurrences or a series 
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of events. It means that an event tells about experiences happened 
either ourselves or the other people in the last time. Narration tells 
about what happened. It is a story. It can be found in novels, short 
stories, newspaper, etc. The example of narrative text are; myths, 
fairytales, dreaming stories, etc.  
The narration is not typical of most paragraphs because it 
does not require the standard thesis sentence stating the main idea, 
nor does it requires the traditional introduction, body, or 
conclusion. 
2) Description 
A description is writing about something or the way 
something of persons, animal, and things appear. In description, the 
writer takes an object captures it in language. Then, the writer 
should describe something or someone. It tells how a person or a 
thing appeared such as; looked, felt, smelled, tasted, and sound. So 
the writer conclude that, descriptive paragraph is a text which lists 
the characteristics of something. According to Pratama (2012) 
describing is also used extensively in many text types, such as; 
information, reports, etc. The social function of this text is to 
describe a particular person, place, or things. 
3) Recount  
Recount is the retelling or recounting of an event or 
experience. A recount is a text that retells events or experience in 
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the past. The purpose of this text is to retell events for the purpose 
of informing and entertaining. Recounts are often personal stories 
and they can be factual or imaginative. The example of recounts 
are; a trip to the Jakarta which a family took yesterday, many 
biographies, and event. The purpose of recount text in general is to 
entertain the reader like Narrative, but recount the incident just 
focused the past to tell what it is. To start making a recount text 
firstly the writer should understand the rhetorical structure, which 
is orientation, which is text element consider to the topic that will 
be informed to the reader, etc.  
There are rhetorical structures and textual elements of 
recount writing consist of: 
a) Orientation  
There are different ways of teaching this stage of 
recount; for example, 
(1) Characters, time, place 
(2) Who, what, where, when, and so on. 
(3) Sequences of the Events 
The sequence of events stage is to provide details about 
the event informed or describe chronological. 
4) Analytical Exposition 
Analytical exposition is one classified type as hortatory 
exposition in text genre in which analytical exposition text try to 
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influence the reader by presenting some arguments to prove that 
writer‟s idea is important. The social function is to persuade the 
listeners or readers that something in the case. 
Generic structures of analytical exposition are; thesis, 
arguments, conclusion. 
2. Personal Pronouns 
a. Definition of Personal Pronouns 
Pronoun as one of part of speech has the function to replace a 
noun. In line with Kirn Elain (2002) a pronoun is used in a place of 
noun. A pronoun is used to substitude a person, place, and thing. In 
line with Alsagoff (2008) a pronoun used in place of noun, or part of a 
noun phrase. Using pronoun can make a text effectively because there 
is no repetition of word. Personal pronouns is a pronoun to be replaced 
a noun or a noun phrase that makes that noun or noun phrase is clear 
from the context. Pronoun is also makes our writing clearer, smoother, 
and less awkward. Based on explanation above, the pronoun can be 
concluded that pronouns are a word that can replace a noun that used 
to avoid repetition of words. According to William (2005 p 61) there 
are several other types of pronoun; personal, demonstrative, reciprocal, 
possessive, indefinite, reflexive, and relative. Besides, Waluyo & 
Hariyanto (2016) pronoun is a word that takes the place of a noun. One 
of function of pronoun is to ovoid the repetition of words in sentence. 
He divides pronouns into eight types, there are; personal pronouns, 
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possessive pronouns, reflexive pronoun, demonstrative pronoun, 
indefinite pronoun, interrogative pronoun, relative pronouns, and 
reciprocal pronoun. 
1) Personal Pronouns 
Personal pronouns is a pronoun which refers to a person, 
things, or animal. According to Herring (2016) personal pronoun is 
a pronoun (a word that functions as and acts as a substitute for a 
noun or nouns) that represents a grammatical person within a 
sentence. Besides, Azar B he divides types of personal pronouns 
into five types, they are subject, object, possessive adjective, 
reflexive, and possessive pronouns. The table shows the various 
form of personal pronoun: 
Table II.I  
The Form of Personal Pronouns 
 
Subject Object 
Possessive 
Adjective 
Possessive 
Pronoun 
Reflexive 
Pronoun 
I Me My Mine Myself 
You You Your Yours Yourself 
She Her Her Hers Herself 
He Him His His Himself 
It It Its Its Itself 
We Us Our Ours Ourselves 
You (Pl) You Your Yours Yourselves 
They Them Their Theirs Themselves 
 
B. Types of Personal Pronouns 
1. Subject Pronoun 
A subject pronoun performs the action of the verb or a pronoun 
which is used as subject in a sentence. When a noun or pronoun is 
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functioning as subject, it is in the subject, or nominative case. There  are 
seven types of subject pronouns, are; I, you, we, they, she, he, and it. 
Example : 
Sonya is a good singer 
She is a good singer 
(The pronoun she replace Sonya) 
They and we are included in plural form that used to replace nouns   or 
nouns phrases as a subject in sentence. 
Example: 
Jhon and Rudi go to market 
They go to market 
 (The pronoun they replaces Jhon and Rudi) 
My brother and I want to go to beach next week 
We want to spend our holiday there 
(The pronoun we replaces my friends and I) 
2. Object Pronoun 
An objective pronoun is pronoun which stands as the object of 
sentence. It can be person, thing, and animal. They are seven kinds of 
objective pronoun, are; me, you, him, her, it, them, and us. Me, you, 
him,her, and it as singular form while them and us as plural form. They are 
affected by an action so, all of them are places as an object in a sentence. 
There are two functions of direct object and indirect object. 
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Example: 
Direct object :  Sophia calls me 
(transitive verb)  :  Rizky speaks to you 
  I love her 
Indirect object :  My sister told me a horror movie 
  The competition followed by them 
  I always go to school with him 
3. Possessive Adjective 
A possessive adjective is used only with a noun following it. 
Example:  
My Aunt lives in Padang 
Her name is Dilla 
His car is expensive 
4. Possessive Pronouns 
Azar (1993) a possessive pronoun is used alone, without a noun 
following it. The different between possessive pronoun and possessive 
adjective is placed in the form. The possessive adjective pronoun can‟t 
stand alone. There are six kinds of possessive pronoun, are; mine, yours, 
his, hers, ours, and theirs. 
Example: 
Sheila does not like to eat pizza made by the others, He will only eat yours 
Do not touch these laptops. They are theirs 
 
20 
 
5. Reflexive Pronoun  
Reflexive pronoun is pronoun that refer of self and are usually used 
in a sentence. There are seven kinds of reflexive pronoun, based on the 
table below: 
Table II.2 
The Member of  Reflexive Pronoun 
 
Subject Pronoun Reflexive Pronoun 
I Myself  
You Yourselves 
They Themselves 
We Ourselves 
She Herself 
He Himself  
It Itself 
        
Reflexive pronouns has three functions, they are: 
a. To say something of self (reflexive use) such as; 
I opened the bottle myself 
He hurt himself 
She tried to entertain herself  
b. To give emphasize the meaning to be firm and strong (emphatic use) 
Example: 
You yourself don‟t know about me 
I myself must go to the party  
c. If self is preceded “by” it means alone. 
Example:  
She can‟t go to school by herself 
I have to made this cake by myself 
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C. Relevant Research 
1. The first thesis is a classroom action research design entitled “Improving 
Students’ Ability in Using Personal Pronoun Through Contextual 
Teaching Learning” written by Arifah Febri Winarni, a students of  Syarif  
Hidayatullah State Islamic University, Jakarta. It was conducted in 2011 at 
the second year of SMP Islam Raden Patah Depok. The sample of this 
research was 46 students. The Minimal Mastery Criterion (KKM) Of 
English in second year of SMP Islam Raden Patah Depok is 65. The result 
of this research is 43% students (21 students) still difficult in using 
personal pronouns. 
2. A research conducted by Dinnie Hijrie Firdausi (2014) entitled “An 
Analysis on Students’ Error in Using Personal Pronoun at SMP YMJ”, a 
students of Syarif Hidayatullah, Jakarta. In collecting data, she used test 
and interviewed. The subject of this study was first grade students of VII 
class which consist 43 students but the researcher only took 34 students as 
the sample. The result of the error analysis process showed that students 
committed error into four types: omission, addition, selection, and 
ordering. From the frequency of each error types, selection was the error 
which most frequently produced by the students. It took 95.8% of the total 
errors. Moreover, 3.7% errors fell into omission and 0.3% errors. 
3. The third relevant research is conducted by Suryani and Hidayatullah 
(2017) a research entitle “Error Analysis of the Students‟ Test Result on 
Personal Pronouns”. The sample of this research was students at the tenth 
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grade MIPA 1 of SMAN 1 Mesjid Raya. To get the data, the students were 
given 25 multiple choice questions about Personal Pronouns. Then, the 
students test paper were analyzed based on types of Personal Pronoun 
errors. The result of the analysis showed that the percentage error of 
Personal Pronouns were:  Posessive Pronoun 70 (73,68%),  Reflexive 
Pronoun 64 (67,36%), Posessive Adjective 63 (66,31%), Object Pronoun 
59 (62,10%), and the least made errors are Subject Pronoun consist of 40 
errors (42,10%). Based on all of the findings above, it was found that the 
most errors which were made by students at the first grade of SMAN 1 
Mesjid Raya, Aceh Besar, is in using Posessive Pronoun. 
4. The fourth relevant research is conducted by Rizka Putriani (2015) a 
research entitle “Students‟ Abilities in using Personal Pronouns in their 
English Sentences”. The sample of the research was 37 students. To get 
the data, she used fill in the blank and missing word test. The result of the 
analysis showed that; there are 176 right answers for subject pronouns, 84 
right answers for object pronouns, 117 right answers for possessive 
pronouns, 180 right answers for posessive adjective pronouns, and 117 
right answers for reflexive pronouns. The average proportion of the correct 
answer was 69,59 which implied that the students‟ average grade was only 
C (Adequate level) in using personal pronouns in their English sentences. 
5. The last relevant research is conducted by Netri Yus Indah (2011) entitle 
“Students‟ Ability in using Personal Pronouns as Subject and Object in 
Simple Sentence at Second Year Students of Muallimin Muhammadiyah 
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Islamic Junior High School Bangkinang Kampar Regency”. The sample of 
this research was 30 students. In analyzing the data, the writer used 
descriptive qualitative technique. In accordance with the write‟s 
investigation, the students‟ ability in using personal pronouns as subject 
and object is categorized into fair level 48,73.  
In conclusions, all of the researchers found the different results, 
like: the third researcher found that error of Personal Pronouns were often 
made were Posessive Pronoun 70 (73,68%), the fourth researcher found 
that 180 students‟ right answers for posessive adjective pronouns, while 
the fifth researcher found that the students often made were object 
pronoun. So, the researcher wants to prove the type of personal pronouns 
that often occur in the field. 
 
D. Operational Concept 
Operational concept is as the concept that used to give an explanation 
about theoretical framework to avoid misunderstanding and misinterpretation 
of the research. Regarding to Syafi‟i (2017, p.110), operational concepts are 
derived from related theoretical concepts on all of the variables that should be 
practically and empirically operated in academic writing a research paper. In 
this research, the writer focuses on students‟ ability in using personal pronoun 
in writing paragraph which is to find their errors in personal pronoun. The 
researcher analyzed the students‟ ability base on Azar‟s theory. The indicators 
of students‟ writing ability in using personal pronoun can be drawn as follows; 
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1. The students are able to use personal pronoun as subject in writing 
paragraph 
2. The students are able to use personal pronoun as object in writing 
paragraph 
3. The students are able to use possesive adjective in writing paragraph  
4. The students are able to use possessive pronoun in writing paragraph  
5. The students are able to use reflexive pronoun in writing paragraph. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Research Design 
This research is descriptive quantitative research. It has only one 
variable. In this research, the variable is students‟ writing ability in using 
personal pronoun. Pertaining to Creswell (2012, p.13), quantitative research 
identify a research problem based on trend in the field or the need explain why 
something happened. This research was done by describing students‟ ability in 
using personal pronoun in writing paragraph.  
 
B. Time and Location of the Research 
This research will be conducted from August to September  2019 and 
the location of the research is at the Sport Senior High School of Riau 
Province which is located on Jl. Yos Sudarso No. 103 Rumbai. 
 
C. Subject and Object of the Research 
1. Subject of the research 
The subject of this research is the tenth grade of Sport Senior High 
School of Riau Profince. 
2. Object of the Research 
The object of this research is students‟ ability in using personal 
pronoun in writing paragraph. 
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D. Population and Sample of the Research 
1. Population of the Research 
According to Gay (2000: p, 121), population is a sample comprises 
the individuals, items, or events selected from a larger group. The target 
population of this research is the tenth grade students of Sport Senior High 
School of Riau Province. There are 64 students consist of 4 classes. The 
specification of the population can be seen on the table below: 
Table III.1 
The total population of the tenth grade students at Sport Senior High 
School of Riau Province 
 
No. Class Population 
1 X IIS 1 15 Students 
2 X IIS 2 15 Students 
3 X IIS 3 16 Students 
4 X IIS 4 18 Students 
 Total  64 Students 
 
2. Sample of the Research 
Arikunto (2002)  if the population is under 100, the writer can take 
all of them as the sample, but if the population is more than 100 
respondents, the writer can take 10%, 15%, or 20, or 25% as the sample. 
The population of the research is the tenth grade of the students of Sport 
Senior High School Province that consist social major, the number of 
students are 64 person, because some of the students followed some 
events, so the population become less than 100. The researcher take all of 
the students in social major. The technique that used in this research was 
total sampling. 
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E. Technique Collecting the Data 
1. Test  
In order to get data for this research, the researcher used a test as 
technique of collecting the data. Pertaining to Widoyoko (2017) test is one 
of tools to measure the ability, knowledge, achievement, talent or 
performance of person by individual or group. It means that by using the 
test, the researcher can measure the ability the level of understanding the 
students‟ability in using personal pronoun. The tested were given to 
respondents in to complete the paragraph. By using complete test, the 
researcher wants to find out the  students‟ ability in using personal 
pronouns at the eight grade students of Sport Senior High School. This test 
is one of objective tests who demand the students to give the answer, not 
choose the answer. In this test, they have to fill in the blanks to complete 
the paragraph. 
Table III.2 
The Blue Print Test 
 
No Indicators Number of Test Item 
1 Subject Pronoun 4 7 11 14 20 22 25 27 
2 Object Pronoun 1 5 6 9 13 15 29  
3 Posessive Adjective 8 10 12 18 21 24 31 32 
4 Posessive Pronoun 3 16 17 23 26 28 30  
5 Reflexive Pronoun 2 19       
 
F. Technique of Analyzing Data 
After collecting the data, the researcher analyzed them. By using test, 
the researcher try to find out the students‟ ability. After the students do the 
test, the researcher took the total score from the result of the test. There are 
five categories of students‟ score of ability. 
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In order to find out the categories of score, the following are 
classification of the score:  
Table III.3  
The Classification of Students’ Score 
 
The Scores Level  Category 
80-100 Very Good 
66-79 Good 
56-65 Enough 
40-55 Less 
30-39 Fail 
 
To get description of this answer that given by the students, the 
formula used to analyze the data or to find out the percentage of students‟ 
ability as follows: 
P =     F    x 100 %                  
             N 
 
P = Percentage 
F = Number of Frequency 
N = Number of Students/ Sample 
 
Finding out the mean score of students‟ ability in using personal 
pronoun in writing paragraph as follows: 
Mx =  ∑   
      N 
 
Mx = Mean of average score 
∑X = The sum of score 
N    = Number of cases ( Sudjono,2010) 
 
G. Validity and Relialibity of the Test 
1. Validity  
Hughes (2003 p.26) stated that a test is valid if it measures 
accuratetely what it is intended to measure. In this research, the researcher 
used content validity. In line with Sugiyono (2013), content validity is 
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used to measure achievement of the students. In this research, the 
researcher gave the test based on the material was learned by the students. 
The material of the test based on textbook that the students learned. 
2. Validity of Personal Pronouns Test 
To analyze the validity of Personal Pronoun test, the researcher 
conducted a try out to 36 items by handing them to 30 students who were 
not included in the research sample. The researcher used SPSS 21.0 
program to analyze the data. The researcher compared r-observed to rtable 
at significant level of 5% is 0.361 (df=N-2=28). The r-observed of each 
items must be higher than the rtable to be considered as a valid question. If 
r-observed on the analysis is less than r-table, it can be concluded that 
these items are not significantly correlated with the total score (declared 
invalid) and must be removed. 
The result of the analysis showed that there were 30 questions was 
valid and the others were invalid. 4 questions are invalid. The dropped 
item is question number 10, number 22, number 27, and number 32. These 
items were dropped because the scores are under 0.361 
Table III.4 
The Validity of the Test 
 
No Item No R. value R.table Status 
1 Question 1 0,475 0,361 Valid 
2 Question 2 0,374 0,361 Valid 
3 Question 3 0,719 0,361 Valid 
4 Question 4 0,374 0,361 Valid 
5 Question 5 0,404 0,361 Valid 
6 Question 6 0,403 0,361 Valid 
7 Question 7 0,457 0,361 Valid 
8 Question 8 0,388 0,361 Valid 
9 Question 9 0,387 0,361 Valid 
10 Question 10 0,432 0,361 Valid 
30 
 
No Item No R. value R.table Status 
11 Question 11 0,664 0,361 Valid 
12 Question 12 0,432 0,361 Valid 
13 Question 13 0,408 0,361 Valid 
14 Question 14 0,507 0,361 Valid 
15 Question 15 0,443 0,361 Valid 
16 Question 16 0,730 0,361 Valid 
17 Question 17 0,449 0,361 Valid 
18 Question 18 0,450 0,361 Valid 
19 Question 19 0,512 0,361 Valid 
20 Question 20 0,566 0,361 Valid 
21 Question 21 0,710 0,361 Valid 
22 Question 22 0,767 0,361 Valid 
23 Question 23 0,814 0,361 Valid 
24 Question 24 0,566 0,361 Valid 
25 Question 25 0,719 0,361 Valid 
26 Question 26 0, 449 0,361 Valid 
27 Question 27 0,374 0,361 Valid 
28 Question 28 0,507 0,361 Valid 
29 Question 29 0,374 0,361 Valid 
30 Question 30 0,664 0,361 Valid 
31 Question 31 0,443 0,361 Valid 
32 Question 32 0,610 0,361 Valid 
 
3. Reliability of Test 
 According to Creswell (2012) reliability means that scores from an 
instrument are stable and consistent. A test must be reliable as a measuring 
instrument. In line with Cohen et al, (2007), the guidelines for reliability is 
as follows: 
Table III. 5 
Category of Reliability 
 
No Reliability Category 
1 >0.90 Very highly reliable 
2 0.80-0.90 Highly reliable 
3 0.70-0.79 Reliable 
4 0.60-0.69 Minimally eeliable 
5 <0.60 Unacceptably low reliability 
 
a. Reliability of Personal Pronouns Test  
In obtaining the reliability of the test, the researcher used test 
re-tests reliability. According to Sugiyono (2017), test re-tests 
reliability is the test  conducted by testing the instrument several times. 
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The researcher only conducted the test twice. In this research, the 
writer used software SPSS 21.0 version to calculate the reliability of 
test. The result of test reliability is as follows: 
Table III.6 
Cronbach’s Alpha Table  
 
Reliability Statistics 
Cronbach's Alpha N of Items 
0,277 32 
 
Based on the table above, there are 32 items with Cronbach‟s 
Alpha is 0.277. The value is higher than the standard Cronbach‟s alpha 
which is 0.60. It was categorized into highly reliable level. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
This research was conducted to identify students‟ ability in using 
personal pronouns in writing paragraph. Based on the research findings, it can 
be concluded that the students‟ ability in using personal pronouns in writing 
paragraph was categorized into enough level at score 58,62. The result 
obtained for the students‟ ability in using “subject pronoun” is 79,25. It means 
the students in using “subject pronoun” is good. For the students‟ ability in 
using “object pronoun” is 80,86. It means that the students‟ ability in using 
“object pronoun” is very good.  Then, the result of students‟ ability in using 
“posessive adjective” is 79,25. It means that the category of students‟ ability 
in using “posessive adjecive” is good. The result of students‟ ability in using 
“posessive pronoun” is 62,00. It means that the students ability in using 
“posessive pronoun is enough. The result of students‟ ability in using 
“reflexive pronoun” is 61,20. It means that the category of the students‟ ability 
in using “reflexive pronoun” is enough. 
 
B. Suggestions 
Teacher is one of the most important factors in teaching learning 
process. The teacher actually who are the actor behind teaching learning 
process, therefore researcher would like to suggest as follow: 
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1. Suggestion For the Teachers 
a. The teacher should give more explanation about grammar especially in 
using personal pronouns and give them example. 
b. Teacher should have to construct the good ways in teaching English 
grammar especially in Personal Pronouns , the teacher also have to 
take more attention, motivation, and give the students good ways in 
mastering English grammar. 
c. Because there were many mistakes found in students‟ ability in using 
personal pronouns in writing paragraph, grammar should be thought 
implicitly. 
2. Suggestion For the Students 
a. The students should pay more attention to the lesson explained by the 
teacher. 
b. The students should do more practice personal pronouns in writing 
paragraph to make their writing better. 
c. The students are suggested learning especially reflexive pronouns be 
intensively and actualized in writing.  
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I. Pendahuluan 
A. Rasional 
 
Bagi peserta didik SMA/MA/SMK/MAK di Indonesia, belajar bahasa 
Inggris bukan pengalaman pertama, tetapi kelanjutan dari yang sudah 
didapat di SMP. Dengan demikian kurikulum Bahasa Inggris SMA 
merupakan kelanjutan dari kurikulum Bahasa Inggris di SMP. Pada 
tahap ini, aspek bahasa seperti perbendaharaan kata, pengucapan, 
tekanan kata, tata bahasa dan aspek lainnya  merupakan hal yang 
mungkin tidak mudah untuk dipelajari karena bahasa Inggris memiliki 
perbedaan dalam banyak aspek dari bahasa ibu peserta didik. 
Pengajaran bahasa ditingkat SMA, seperti di SMP masih berfokus 
pada  peningkatan kompetensi peserta didik untuk mampu menggunakan 
bahasa tersebut untuk mencapai tujuan komunikasi dalam berbagai 
konteks, baik lisan maupun tulis dengan kompleksitas yang lebih tinggi 
dari materi yang dipelajari di SMP, dengan menggunakan pendekatan 
yang sama, yaitu pendekatan berbasis teks. Pembelajaran ini adalah 
pembelajaran yang mengacu pada fungsi bahasa dan penggunaannya, 
yang merupakan satu kesatuan makna baik lisan maupun tulis. Adapun 
yang dimaksud dengan teks adalah kesatuan makna yang dapat terdiri 
atas satu kata seperti kata ‘stop’ di pinggir jalan, satu frase ‘no smoking’, 
satu kalimat berupa pengumuman sampai satu buku.  
Dengan didasarkan pada pengajaran berbasis teks, silabus ini 
menekankan pada peningkatan kemampuan peserta didik untuk 
menggunakan bahasa Inggris dalam berbagai jenis teks. Teks dipelajari 
bukan sebagai sasaran akhir, tetapi sebagai alat untuk melakukan 
berbagai aktivitas dalam kehidupan nyata. Pada tingkat menengah ini, 
materi ajar terdiri atas teks-teks sederhana.  
Merujuk pada rumusan Kompetensi Inti untuk 
SMA/MA/SMK/MAK, pembelajaran dirancang untuk memberikan 
pengalaman dalam menggunakan teks-teks berbahasa Inggris untuk 
memahami dan menerapkan pengetahuan faktual, konseptual, dan 
prosedural terkait fenomena dan kejadian tampak mata, melalui kegiatan 
berbicara, menyimak, membaca, dan menulis dalam ranah konkret dan 
abstrak. Penggunaan teks juga bertujuan untuk menumbuhkan sikap 
menghargai dan menghayati nilai-nilai agama dan sosial, termasuk 
perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), 
santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan 
sosial dan alam dalam jangkauan pergaulan dan keberadaannya. 
Kurikulum 2013 menggunakan pendekatan saintifik dalam proses 
pembelajaran sebagai pendekatan pembelajaran utama. Pendekatan 
saintifik, atau pendekatan berbasis proses keilmuan, merupakan 
pengorganisasian pengalaman belajar dengan urutan logis meliputi proses 
pembelajaran mengamati, menanya, mengumpulkan informasi/mencoba, 
menalar/ mengasosiasi, dan mengomunikasikan. Pembelajaran berbasis 
teks relevan dengan pendekatan saintifik karena pembelajaran tersebut 
berangkat dari proses pengamatan tindakan bahasa dilanjutkan dengan 
mengidentifikasi ciri-ciri penggunaan bahasa untuk tujuan komunikasi 
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tertentu kemudian tindakan bahasa tersebut dipelajari dan diujicobakan 
sesuai dengan konteks kegunaannya. Pendekatan ini memiliki potensi 
untuk dipadukan dengan beberapa model pembelajaran, seperti problem-
based learning, discovery learning, project-based learning, dan sebagainya. 
Beberapa pendekatan pembelajaran ini terpusat pada peserta didik dan 
memberikan pengalaman kepada peserta didik untuk mengatasi masalah 
nyata dalam kehidupan sehari-hari. 
Selain itu, pembelajaran bahasa Inggris berbasis teks mendukung 
pembelajaran pada mata pelajaran lain dalam kurikulum. Misalnya, 
pembelajaran teks explanation dan eksposisi, akan membantu peserta 
didik memperluas wawasan keilmuannya tentang materi mata pelajaran 
lain  dalam skala internasional. Pembelajaran teks deskriptif akan 
menumbuhkan kemampuan peserta didik antara lain pada mata 
pelajaran Seni Budaya untuk mempromosikan wisata di Indonesia.  
 
B. Kompetensi Bahasa Inggris di Pendidikan Menengah 
 
Secara umum kompetensi Bahasa Inggris Umum di SMA/MA dan 
SMK/MAK adalah kemampuan berkomunikasi dalam tiga jenis wacana, 
(1) interpersonal, (2) transaksional, dan (3) fungsional, secara lisan dan 
tulis, pada tataran literasi informasional, untuk melaksanakan fungsi 
sosial, dalam konteks kehidupan personal, sosial budaya, akademik, dan 
profesi, dengan menggunakan berbagai bentuk teks, dengan struktur 
yang berterima secara koheren dan kohesif  serta unsur-unsur 
kebahasaan secara tepat. Berikut ruang lingkup kompetensi dan materi 
Bahasa Inggris Umum di SMA/MA dan SMK/MAK. 
 
 
KOMPETENSI RUANG LINGKUP MATERI 
 Menunjukkan perilaku yang 
berterima dalam lingkungan 
personal, sosial budaya, 
akademik, dan profesi; 
 Mengidentifikasi fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari teks 
pendek dalam kehidupan 
dan kegiatan peserta didik 
sehari-hari; 
 Berkomunikasi secara 
interpersonal, transaksional 
dan fungsional tentang diri 
sendiri, keluarga, serta 
orang, binatang, dan benda, 
kongkrit dan imajinatif, yang 
terdekat dengan kehidupan 
dan kegiatan peserta didik 
sehari-hari di rumah, 
sekolah, dan masyarakat,  
serta terkait dengan mata 
 Teks-teks pendek dalam 
wacana interpersonal, 
transaksional, fungsional 
khusus, dan fungsional 
descriptive terkait tempat 
wisata dan bangunan 
bersejarah terkenal, recount 
terkait peristiwa bersejarah, 
narrative terkait legenda 
rakyat, procedure berbentuk 
manual dan kiat-kiat (tips), 
explanation tentang gejala 
alam dan sosial, analytical 
exposition terkait isu aktual, 
dan news item  pada tataran 
literasi informasional; 
 Penguasaan setiap jenis 
teks mencakup tiga aspek, 
yaitu fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, yang ketiganya 
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KOMPETENSI RUANG LINGKUP MATERI 
pelajaran lain dan dunia 
kerja; 
 Menangkap makna, 
menyunting, dan menyusun 
teks lisan dan tulis, dengan 
menggunakan struktur teks 
secara urut dan runtut serta 
unsur kebahasaan secara 
akurat, berterima, dan 
lancar. 
ditentukan dan dipilih 
sesuai tujuan dan konteks 
komunikasinya; 
 Sikap mencakupmenghayati 
dan mengamalkan perilaku 
jujur, disiplin, 
tanggungjawab, peduli 
(gotong royong, kerjasama, 
toleran, damai), santun, 
responsif dan pro-aktif dan 
menunjukkan sikap sebagai 
bagian dari solusi atas 
berbagai permasalahan; 
 Keterampilan mencakup 
mendengarkan, berbicara, 
membaca, menulis, dan 
menonton, secara efektif, 
dengan lingkungan sosial 
dan alam dalam dalam 
lingkup pergaulan dunia; 
 Unsur-unsur kebahasaan 
mencakup penanda wacana, 
kosa kata, tata bahasa, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan kerapian tulisan 
tangan; 
 Modalitas: dengan batasan 
makna yang jelas. 
 
 
C. Kompetensi Bahasa Inggris Jenjang SMA/MA/SMK/MAK   
 
Mata pelajaran Bahasa Inggris untuk jenjang pendidikan 
SMA/MA/SMK/MAK bertujuan menumbuhkan potensi peserta 
didik agar memiliki kompetensi komunikatif dalam wacana  
interpersonal, transaksional, dan fungsional, dengan menggunakan 
berbagai teks berbahasa Inggris lisan dan tulis.  Melalui 
penggunaan teks-teks tersebut, peserta didik dibimbing untuk 
menggunakan pengetahuan faktual, konseptual, dan prosedural, 
serta menanamkan nilai-nilai luhur karakter bangsa, dalam 
konteks kehidupan di lingkungan rumah, sekolah,  masyarakat dan 
internasional. 
 Menunjukkan perilaku berbahasa Inggris yang mencerminkan 
sikap orang beriman, berperilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi 
atas berbagai permasalahan dalam berinteraksi secara efektif 
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dengan lingkungan sosial dan alam serta dalam menempatkan diri 
sebagai cerminan bangsa dalam pergaulan. 
 Memiliki pengetahuan faktual, konseptual, dan prosedural tentang 
fungsi sosial, struktur makna (urutan makna atau yang kita kenal 
dengan struktur teks), dan unsur kebahasaan berbagai teks 
berbahasa Inggris dengan wawasan kemanusiaan,  kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk 
memecahkan  masalah. 
 Memiliki keterampilan berpikir dalam ranah konkret dan ranah 
abstrak terkait dengan penggunaan berbagai teks dalam bahasa 
Inggris yang dipelajari di sekolah secara mandiri serta bertindak 
secara efektif dan kreatif, dan mampu menggunakan metoda sesuai 
kaidah bahasa Inggris. 
 
D. Kerangka Pengembangan Kurikulum Bahasa Inggris  
 
Seperti mata pelajaran lainnya, Kurikulum Bahasa Inggris 
merupakan bagian dari Kurikulum 2013, yang ruang lingkup 
pengelolaannya dimulai dari merumuskan Kompetensi Dasar (KD), 
khususnya KD 3 dan KD 4, untuk mengejawantahkan KI 3 dan KI 4. 
Meskipun kompetensi sikap yang tercantum dalam rumusan KI 1 dan KI 
2 tidak secara eksplisit diturunkan ke dalam KD 1 dan KD 2, kompetensi 
sikap dikembangkan dalam mata pelajaran Bahasa Inggris secara tidak 
langsung dan diintegrasikan ke dalam proses pembelajarannya. Berikut 
ini adalah rumusan Kompetensi Inti Kelas X,  Kekas XI, dan Kelas XII. 
 
KOMPETENSI INTI KELAS X, XI, XII 
1. Menghargai dan menghayati ajaran agama yang dianutnya 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif dan pro-
aktif dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
Kelas X 
3. Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, dan prosedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada 
bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk 
memecahkan masalah. 
Kelas XI 
Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
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KOMPETENSI INTI KELAS X, XI, XII 
wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
Kelas XII 
Memahami, menerapkan, menganalisis, dan mengevaluasi  pengetahuan 
faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin 
tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora 
dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
4. Kelas X 
Mengolah, menalar, dan menyaji, dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri dan mampu menggunakan metoda sesuai kaidah keilmuan. 
Kelas XI 
Mengolah, menalar, dan menyaji, dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri serta bertindak secara efektif dan kreatif, dan mampu menggunakan 
metoda sesuai kaidah keilmuan. 
Kelas XII 
Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri serta bertindak secara efektif dan kreatif, dan mampu 
menggunakan metoda sesuai kaidah keilmuan. 
 
Pengembangan KompetensiDasar (KD) tidak dibatasi oleh rumusan 
Kompetensi Inti (KI), tetapi disesuaikan dengan karakteristik mata 
pelajaran, kompetensi, lingkup materi, dan psiko-pedagogi. 
 
Untuk merumuskan KD digunakan beberapa asumsi tentang 
bahasa fungsional, termasuk konsep genre, sebagai berikut. 
 Bahasa Inggris perlu dipelajari untuk dapat berfungsi bagi 
kehidupan peserta didik sehari-hari, dalam berbagai bentuk teks. 
 Teks adalah alat komunikasi dan berpikir. 
 Teks memiliki sifat bermakna dan mempunyai tujuan untuk 
melaksanakan suatu fungsi sosial. 
 Berdasarkan rumusan KI 3 (pengetahuan), tujuan komunikatif 
adalah untuk mengomunikasikan informasi faktual (terkait dengan 
topik komunikasi), informasi prosedural (terkait dengan langkah-
langkah melaksanakan suatu proses), dan informasi konseptual 
(terkait dengan pemahaman terhadap fungsi sosial, struktur, dan 
unsur kebahasaan teks) 
 Genre memberikan kerangka pembentukan teks yang terdiri atas 
tiga aspek: (1) tujuan atau fungsi sosial yang hendak dicapai, 
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dengan menggunakan (2) struktur teks dan (3) unsur kebahasaan 
yang sesuai dengan tuntutan kontekstual. 
 Secara kontekstual, teks menyesuaikan fungsi, struktur teks dan 
unsur kebahasaannya dengan (1) topik pembicaraan, (2) hubungan 
fungsional antar peserta komunikasi, (3) moda komunikasi yang 
digunakan. 
 Struktur teks dan unsur kebahasaan yang menjadi penciri dasar 
setiap jenis teks (genre) akan disesuaikan dengan keunikan setiap 
konteks yang dihadapi, sehingga teks yang termasuk dalam setiap 
genre akan beragam dari konteks ke konteks.  
 Pengguna bahasa akan terus menerus dihadapkan pada masalah 
untuk memilih dan menentukan isi dan bentuk teks yang sesuai 
dengan konteks yang dihadapi. Oleh karena itu, berkomuniasi 
merupakan rangkaian tindakan problem solving, eksplorasi dan 
discovery secara terus menerus.  
 
Berdasarkan berbagai asumsi tersebut, KD kemudian dirumuskan 
untuk penggunaan bahasa Inggris pada tiga jenis wacana, yaitu (1) 
interpersonal, (2) transaksional, dan (3) fungsional. Dalam wacana 
interpersonal teks berfungsi untuk menjaga hubungan interpersonal; 
dalam wacana transaksional teks berfungsi untuk bertukar informasi, 
barang dan jasa; dalam wacana fungsional teks berfungsi untuk 
melaksanakan tugas atau pekerjaan tertentu. 
Kompetensi untuk setiap jenis teks dirumuskan dengan acuan 
berbasis genre. Artinya, teks harus dipelajari sebagai alat untuk 
melaksanakan fungsi sosial secara kontekstual yang terkait langsung 
dengan kehidupan peserta didik sebagai remaja terpelajar dalam 
berinteraksi dengan lingkungan sekitarnya, secara lisan maupun tertulis. 
Kualitas teks dilihat dari kesesuaian struktur teks dan unsur kebahasaan 
dengan fungsi teks dalam konteks penggunaannya tersebut. Ketiga aspek 
genre inilah yang digunakan untuk menetapkan materi pembelajaran 
setiap jenis teks. 
Pada jenjang SMA/MA/SMAK/MAK, pengetahuan faktual, 
konseptual, prosedural, dan metakognetif dipelajari pada tataran berpikir 
‘memahami’ (khususnya mengidentifikasi, membandingkan, dan 
menafsirkan) dan tataran ‘menerapkan’. Keterampilan menggunakan teks 
terwujud dalam tindakan komunikatif menangkap makna melalui 
menyimak dan membaca, dan menyusun teks melalui berbicara dan 
menulis, yang semuanya terintegrasi untuk melaksanakan fungsi sosial 
yang sama. Khusus untuk setiap teks transaksional, diberikan 
penekanan khusus untuk mengaitkan dengan pembelajaran kosa kata 
dan tata bahasa yang menjadi penciri dasar setiap jenis teks. 
Berikut adalah daftar teks yang tercakup dalam kurikulum jenjang 
SMA, Bahasa Inggris (UMUM). 
 
TEKS INTERAKSI INTERPERSONAL 
 ucapan selamat dan memuji bersayap (extended), serta menanggapinya (10) 
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TEKS INTERAKSI TRANSAKSIONAL 
 Jati diri, dengan memperhatikan unsur kebahasaan pronoun, subjective, 
objective, possessive (10) 
 niat melakukan suatu tindakan/kegiatan, dengan memperhatikan unsur 
kebahasaan kata kerj bantu modal be going to, would like to (10) 
 keadaan/tindakan/kegiatan/kejadian yang dilakukan/terjadi di waktu 
lampau yang merujuk waktu terjadinya dan kesudahannya, dengan 
memperhatikan kata kerja dalam bentuk simple past tense vs present perfect 
tense (10) 
 saran dan tawaran, dengan memperhatikan kata kerja bantu modal should 
dan can (11) 
 pendapat dan pikiran, dengan memperhatikan unsur kebahasaan I think, I 
suppose, in my opinion (11) 
 hubungan sebab akibat, dengan memperhatikan unsur kebahasaan because 
of ..., due to ..., thanks to ... (11) 
 keadaan/tindakan/kegiatan/ kejadian tanpa perlu menyebutkan pelakunya 
dalam teks ilmiah, dengan memperhatikan kata kerja dalam bentuk passive 
voice (11) 
 menawarkan jasa, dengan memperhatikan ungka[pan May I help you?, What 
can I do for you? What if ...? (12) 
 pengandaian diikuti oleh perintah/saran, dengan memperhatikan unsur 
kebahasaan if dengan imperative, can, should (12) 
TEKS FUNGSIONAL KHUSUS 
 pemberitahuan  (announcement), terkait kegiatan sekolah (10) 
 lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAK /SMK/MAK (10) 
 undangan resmi dengan memberi dan meminta informasi terkait kegiatan 
sekolah/tempat kerja (11) 
 surat pribadi, terkait kegiatan diri sendiri dan orang sekitarnya (11) 
 lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAK /SMK/MK (11) 
 surat lamaran kerja (12) 
 teks caption menyertai gambar/foto/tabel/grafik/bagan (12) 
 manual penggunaan teknologi dan kiat-kiat (tips) (12) 
 lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAK /SMK/MK (12) 
TEKS FUNGSIONAL 
 teks deskriptif, terkait tempat wisata dan bangunan bersejarah terkenal (10) 
 recount, terkait peristiwa bersejarah (10) 
 naratif, terkait legenda rakyat (10) 
 eksposisi analitis terkait isu aktual. (11) 
 explanation terkait gejala alam atau sosial yang tercakup dalam mata 
pelajaran lain di kelas XI (11) 
 prosedur dalam bentuk manual (12) 
 news item terkait berita sederhana dari koran/radio/TV (12) 
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Kerangka pengembangan kurikulum Bahasa Inggris dapat 
diilustrasikan sebagai berikut. 
 
 
  
Gambar Pengembangan Silabus Bahasa Inggris 
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Gambar di atas mengilustrasikan bahwa secara umum, kurikulum 
bahasa Inggris dikembangkan mengacu pada Kompetensi Inti (KI). KI 
meliputi aspek sikap, pengetahuan, dan ketrampilan yang selanjutnya 
menghasilkan Kompetensi Dasar (KD). Pengembangan KD diharapkan 
mampu menghasilkan peserta didik yang mampu melakukan tindakan 
Bahasa, secara interpersonal, transaksional, dan fungsional dalam 
kegiatan menangkap dan menyusun makna yang dapat direalisasikan 
dalam berbagai jenis teks untuk mencapai fungsi sosial dengan 
menggunakan struktur teks dan unsur kebahasaan yang sesuai dengan 
konteksnya, dengan kompleksitas yang lebih tinggi dari materi SMP. 
Adapun proses pembelajarannya bersifat dialogis, kolaboratif, terbimbing, 
dan menumbuhkan kemandirian pada peserta didik.  
 
E. Pembelajaran dan Penilaian 
  
Kurikulum 2013 mengutamakan pendekatan saintifik (mengamati, 
menanya, mengumpulkan informasi, mengasosiasi, dan 
mengomunikasikan), didukung oleh beberapa pendekatan inovatif 
lainnya, seperti problem-based learning, discovery learning, explorative 
learning, project-based learning, dan sebagainya,  yang semuanya kurang 
lebih mengacu pada makna ‘alami, sesuai fitrah manusia’: terpusat pada 
peserta didik, autentik, kontekstual, dan bermakna bagi kehidupan 
peserta didik sehari-hari.  
Pendekatan-pendekatan tersebut selaras dengan prinsip-prinsip 
pembelajaran bahasa Inggris berbasis genre, yang menjadi dasar dari 
silabus ini, yang berdasarkan pada serangkaian konsep tentang bahasa, 
fungsi, serta penggunaannya seperti yang dipaparkan di atas.  
Pembelajaran diperlukan untuk mendorong peserta didik bersikap 
mandiri, aktif terlibat dalam proses pembelajaran, bekerjasama dengan 
teman, berpikir eksploratif dan kritis, dan secara proaktif memperoleh 
bimbingan dan arahan dari guru. 
Penilaian proses dan hasil belajar dilaksanakan berdasarkan prinsip-
prinsip berikut ini. 
 Penilaian mencakup sikap, penguasaan pengetahuan, dan 
keterampilan berpikir dalam menggunakan bahasa sesuai dengan 
tujuan dan fungsi sosialnya. 
 Penilaian  pengetahuan dan keterampilan difokuskan pada 
kemampuan melaksanakan fungsi sosial dengan teks berbahasa 
Inggris, serta memilih penggunaan struktur teks dan unsur 
kebahasaan yang sesuai dengan konteks penggunaannya. 
 Penilaian sikap difokuskan pada  sikap yang tampak ketika peserta 
didik berbahasa Inggris menggunakan teks untuk melakukan 
fungsi sosial, serta ketepatan pemilihan struktur teks dan unsur 
kebahasaan sesuai konteks penggunaannya. 
 
Cara penilaian aspek pengetahuan mencakup pemahaman dan kesadaran 
peserta didik tentang: 
1. fungsi sosial,  
2. struktur, dan  
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3. unsur kebahasaan   
dari teks yang digunakan dalam bentuk tindakan berbicara, menyimak, 
membaca, dan menulis secara kontekstual 
 
Cara penilaian aspek keterampilan dilakukan terhadap tataran berpikir 
dan logika yang digunakan peserta didik dalam menggunakan teks 
berbahasa Inggris untuk melaksanakan suatu fungsi sosial melalui 
tindakan berbicara, menyimak, membaca, dan menulis.  
1. Unjuk Kerja 
2. Portofolio 
3. Proyek 
 
 
F. Kontekstualisasi Pembelajaran sesuai dengan Keunggulan dan 
Kebutuhan Daerah serta Kebutuhan Peserta Didik 
 
Pembelajaran Bahasa Inggris dapat disesuaikan dengan kondisi 
ataupun kebutuhan peserta didik serta tempat mereka belajar di 
lapangan. Sebagai contoh, peserta didik yang tinggal di daerah wisata 
belajar teks deskriptif untuk mendeskripsikan dan mempromosikan 
lingkungan alam, tempat-tempat wisata, makanan khas, hasil 
perkebunan, dan kerajinan budaya setempat. Teks prosedur dipelajari 
untuk mengenal dan mempromosikan, antara lain, makanan setempat, 
permainan tradisional, dan kerajinan tradisional. Teks report dapat 
dipakai untuk belajar membuat ensiklopedi flora-fauna setempat. 
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II. Kompetensi Dasar, Materi, dan Kegiatan Pembelajaran 
KELAS : X 
Alokasi waktu : 76 JP 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1. Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan memberi 
dan meminta 
informasi terkait jati 
diri dan hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan 
pronoun: subjective, 
objective, 
possessive) 
 
4.1. Menyusun teks 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana yang 
melibatkan 
tindakan memberi 
dan meminta 
informasi terkait jati 
diri, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
 
 
Teks interaksi 
transaksional terkait jati 
diri dan hubungan 
keluarga 
 Fungsi Sosial 
Mengenalkan, 
menyebutkan identitas, 
saling mengenal dan 
menjalin hubungan antar 
pribadi dengan teman 
dan guru. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 
 Unsur Kebahasaan 
- Ungkapan yang terkait 
dengan tindakan 
memberi dan meminta 
informasi terkait jati 
diri. 
- Kosakata: nama status 
hubungan keluarga, 
kekerabatan, teman, 
tetangga, subjective, 
objective, possessive 
pronoun, nama profesi, 
pekerjaan, dan hobi. 
- Kata tanya Who? 
Which? How? Dst. 
- Kata kerja dalam simple 
present tense. 
- Penggunaan nominal 
singular dan plural 
secara tepat, dengan 
atau tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam frasa 
nominal. 
- Ucapan, tekanan kata, 
intonasi. 
- Ejaan dan tanda baca. 
- Tulisan tangan. 
- Menyimak dan meniru 
beberapa contoh 
ungkapan  pemaparan 
jati diri dan hubungan 
keluarga yang 
diperagakan guru/dalam 
video, dengan ucapan dan 
tekanan kata yang benar. 
- Mengidentifikasi dengan 
menyebutkan persamaan 
dan perbedaan dari 
contoh-contoh yang ada, 
dilihat dari isi dan cara 
pengungkapannya. 
- Bertanya dan 
mempertanyakan tentang 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan yang 
digunakan dalam 
ungkapan yang dipelajari. 
- Berlatih mewawancarai 4-
5 orang temannya tentang 
jati diri mereka dengan 
menggunakan bahasa 
Inggris di dalam 
kelompok, dan membuat 
catatan hasil wawancara. 
- Membuat tulisan tentang 
jati diri lima orang 
tersebut, dengan judul 
yang sesuai, dan 
menerbitkannya di 
majalah dinding kelas. 
- Bertanya jawab dengan 
peserta didik lain yang 
membaca tulisannya. 
- Membandingkan unsur 
kebahasaan ungkapan 
beserta responnya yang 
dipelajari  dari sumber 
yang berbeda.  
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya. 
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 Topik 
Diri sendiri, orang tua, 
kakak, adik, famili, 
tetangga, dan orang 
terdekat lainnya, yang 
dapat menumbuhkan 
perilaku yang termuat 
dalam KI.  
3.2. Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
interpersonal lisan 
dan tulis yang 
melibatkan 
tindakan      
memberikan ucapan 
selamat dan memuji 
bersayap (extended), 
serta 
menanggapinya, 
sesuai dengan 
konteks 
penggunaannya 
  
4.2. Menyusun teks 
interaksi 
interpersonal lisan 
dan tulis sederhana 
yang melibatkan 
tindakan  
memberikan ucapan 
selamat dan memuji 
bersayap (extended), 
dan menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
Teks interaksi 
interpersonal: ucapan 
selamat dan memuji 
bersayap (extended) 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 
 Unsur Kebahasaan 
- Ungkapan yang sesuai 
dengan  tindakan  
memberikan ucapan 
selamat dan memuji 
bersayap (extended), 
dan menanggapinya. 
- Tata bahasa:  simple 
past tense, present 
perfect, present perfect 
continuous. 
- Penggunaan nominal 
singular dan plural 
secara tepatdengan atau 
tanpa a, the, this, those, 
my, their, dsb.  
- Ucapan, tekanan kata, 
intonasi. 
- Ejaan dan tanda baca. 
- Tulisan tangan. 
 Topik 
Berbagai hal terkait 
dengan interaksi peserta 
didik dengan guru, 
teman, adik, kakak, dsb., 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
berkaitan dengan 
ungkapan mengucapkan 
selamat dan memuji 
bersayap (extended) serta 
responnya yang 
diperagakan 
guru/rekaman, dengan 
ucapan dan tekanan kata 
yang benar. 
- Mengidentifikasi dan 
menyebutkan persamaan 
dan perbedaan ungkapan 
yang sedang dipelajari. 
- Bertanya dan 
mempertanyakan tentang 
fungsi sosial, struktur  
teks dan unsur 
kebahasaan yang 
digunakan dalam 
ungkapan yang sedang 
dipelajari. 
- Menentukan ungkapan 
yang tepat secara 
lisan/tulis dari berbagai 
situasi lain yang serupa. 
- Secara lisan dan tulis, 
berlatih menggunakan 
ungkapan yang sedang 
dipelajari dalam bahasa 
Inggris dengan guru dan 
teman pada kesempatan 
yang tepat di dalam dan 
di luar kelas. (Guru perlu 
mengingatkan peserta 
didik agar melakukannya 
dalam bahasa Inggris). 
- Membandingkan unsur 
kebahasaan dari 
ungkapan beserta 
responnya yang dipelajari  
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
terkait dengan kegiatan 
peserta didik sehari-hari 
di rumah, sekolah, di 
dalam maupun di luar 
kelas, yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI.  
tersebut dengan konteks 
yang berbeda.  
- Bermain peran dengan 
menggunakan  ungkapan 
dan respon yang sedang 
dipelajari  
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.3. Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait niat 
melakukan suatu 
tindakan/kegiatan, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan be 
going to, would like 
to)  
4.3. Menyusun teks 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana yang 
melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiatan, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
Teks interaksi 
transaksional: niat 
melakukan suatu 
tindakan/kegiatan 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan atau di luar 
dugaan) 
 
 Unsur Kebahasaan 
- Ungkapan 
- Kosa kata: kata kerja 
yang terkait dengan 
kegiatan peserta didik di 
kelas, sekolah, rumah, 
dan sekitarnya 
- Penggunaan nominal 
singular dan plural 
secara tepat, 
penggunaan kata bantu 
kerja dan kata kerja 
utama secara tapat.  
- Ucapan, tekanan kata, 
intonasi. 
- Ejaan dan tanda baca 
- Tulisan tangan. 
- Menyaksikan beberapa 
contoh ungkapan 
memberi dan meminta 
informasi terkait niat 
melakukan suatu 
tindakan/kegiatan dalam 
sebuah video.  
- Mengidentifikasi dengan 
menyebutkan persamaan 
dan perbedaan dan dari 
contoh-contoh yang ada 
dalam video tersebut, 
dilihat dari isi dan cara 
pengungkapannya. 
- Bertanya dan 
mempertanyakan tentang 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan yang 
digunakan dalam 
ungkapan yang sedang 
dipelajari. 
- Secara lisan dan tertulis, 
berlatih menggunakan 
ungkapan yang sedang 
dipelajari dengan teman 
berdasarkan 
situasi/games yang 
diberikan.  
- Mendiskusikan hasil 
latihan tersebut. 
- Membandingkan unsur 
kebahasaan dari 
ungkapan beserta 
responnya yang dipelajari  
tersebut dari sumber 
yang berbeda.  
- Menyusun teks dialog 
menggunakan ungkapan 
yang sedang dipelajari. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
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3.4. Membedakan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait tempat 
wisata dan 
bangunan 
bersejarah terkenal, 
pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya 
 
4.4. Teks deskriptif 
4.4.1. Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
deskriptif, lisan 
dan tulis, pendek 
dan sederhana 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal 
4.4.2. Menyusun teks 
deskriptif lisan 
dan tulis, pendek 
dan sederhana, 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
Teks deskriptif: tempat 
wisata dan bangunan 
bersejarah terkenal 
 Fungsi Sosial 
Membanggakan, menjual, 
mengagumi, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
 Struktur Teks 
- Identifikasi (nama 
keseluruhan dan 
bagian) 
- Sifat (ukuran, warna, 
jumlah, bentuk, dsb.) 
- Fungsi, manfaat, 
tindakan, kebiasaan 
-  
 Unsur kebahasaan 
- Kata benda yang terkait 
dengan tempat wisata 
dan bangunan 
bersejarah terkenal, 
dengan atau tanpa a 
dan the, plural (-s), this, 
that, those, my, his, dst. 
- Kata sifat untuk 
mendeskripsikan 
tempat wisata dan 
bangunan bersejarah di 
sekitar lingkungan 
peserta didik  dengan 
atau tanpa kata 
keterangan seperti quite, 
very, extremely, dst. 
- Kata kerja untuk 
menyatakan keadaan, 
lokasi, dan kenyataan 
dalam simple present 
tense. 
- Ucapan, tekanan kata, 
intonasi. 
- Ejaan dan tanda baca. 
- Tulisan tangan. 
 Topik 
Tempat wisata dan 
bangunan bersejarah 
terkenal yang relevan 
dengan kehidupan 
- Menyimak guru 
membacakan teks 
deskriptif sederhana 
tentang tempat wisata 
dan/atau bangunan 
bersejarah terkenal. 
- Menirukan guru 
membaca teks tsb secara 
bermakna, dengan 
intonasi, ucapan, dan 
tekanan kata yang benar. 
- Bertanya dan 
mempertanyakan tentang 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan dari teks 
deskriptif tersebut. 
- Membaca dan 
mendiskusikan contoh 
tabel analisis isi teks yang 
telah dipelajari. 
- Membahas cara 
mempresentasikan hasil 
analisis tersebut. 
- Mempresentasikan hasil 
analisis secara lisan 
dalam kelompok masing-
masing. 
- Membaca dan 
menganalisis beberapa 
teks deskriptif lain. 
- Mempresentasikan hasil 
analisis secara lisan di 
depan kelompok lain. 
- Menghasilkan teks 
deskriptif sesuai dengan 
yang  dipelajari. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
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peserta didik sebagai 
remaja dan pelajar SMA, 
yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI.   
3.5. Membedakan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
konteks 
penggunaannya  
4.5. Teks pemberitahuan 
(announcement)  
4.5.1. Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement) 
4.5.2. Menyusun teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
Teks khusus dalam bentuk 
pemberitahuan 
(announcement) 
 Fungsi Sosial 
Menjalin kedekatan 
emosional antar kerabat, 
rekan kerja, staf kantor, 
pengusaha dan pelanggan 
dsb.,  
 Struktur Teks 
- Gagasan utama 
- Informasi rinci 
 
 Unsur Kebahasaan 
- Ungkapan dan kosa 
kata yang lazim 
digunakan dalam 
announcement 
(pemberitahuan). 
- Penggunaan nominal 
singular dan plural 
secara tepat dengan 
atau tanpa a, the, this, 
those, my, their, dsb 
dalam frasa nominal. 
- Penggunaan kata kerja 
secara tepat dalam 
bentuk aktif dan pasif. 
- Penggunaan preposisi 
untuk tempat dan 
waktu secara tepat. 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan 
 Topik 
Peristiwa atau kegiatan 
penting yang terkait 
dengan hidup peserta 
didik di sekolah, rumah, 
dan masyarakat,  yang 
dapat menumbuhkan 
menumbuhkan perilaku 
- Menyimak dan 
menirukan guru 
membacakan teks 
pemberitahuan 
(announcement) dengan 
intonasi, ucapan, dan 
tekanan kata yang benar.  
- Bertanya dan 
mempertanyakan tentang 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan dari teks 
yang sedang dipelajari. 
- Menyimak teks 
pemberitahuan 
(announcement) dari 
rekaman dengan cermat 
untuk mengidentifikasi 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan dari teks 
- Membaca dan 
mendiskusikan contoh 
tabel analisis isi teks yang 
sedang dipelajari  
- Merangkum dan 
mempresentasikan hasil 
diskusi tersebut. 
- Membandingkan 
beberapa teks yang 
sedang dipelajari tersebut 
dari sumber yang 
berbeda. 
- Menghasilkan teks 
pemberitahuan 
(announcement).   
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
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yang termuat dalam KI  
 Multimedia 
Layout dan dekorasi yang 
membuat tampilan teks 
pemberitahuan lebih 
menarik. 
3.6. Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/ kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan simple 
past tense vs 
present perfect 
tense) 
4.6. Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek 
dan sederhana, 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
keadaan/tindakan/ 
kegiatan/ kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
Teks interaksi 
transaksional: 
keadaan/tindakan/ 
kegiatan/ kejadian yang 
dilakukan/terjadi di waktu 
lampau yang merujuk 
waktu terjadinya dan 
kesudahannya 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, 
menanyakan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 
 Unsur Kebahasaan 
- Kalimat positif, negatif, 
dan tanya, dengan kata 
kerja dalam Simple Past 
Tense, Present Perfect 
Tense. 
- Penggunaan nominal 
singular dan plural 
secara tepat.  
- Ucapan, tekanan kata, 
intonasi,  
- Ejaan dan tanda baca 
- Tulisan tangan. 
 Topik 
Kegiatan, tindakan, 
kejadian, peristiwa, yang 
relevan dengan 
kehidupan peserta didik 
sebagai pelajar dan 
remaja, yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 
- Menyimak dan 
menirukan beberapa 
contoh percakapan terkait 
dengan ungkapan dari 
keadaan/tindakan/ 
kegiatan/ kejadian yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu terjadinya 
dan kesudahannya 
dengan intonasi, ucapan 
dan tekanan kata yang 
tepat. 
- Mencoba mengidentifikasi 
ungkapan tersebut diatas 
berdasarkan contoh-
contoh yang diberikan. 
- Bertanya dan 
mempertanyakan terkait 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan yang 
digunakan dalam 
ungkapan yang dipelajari. 
- Secara lisan dan tertulis, 
berlatih menggunakan 
ungkapan yang sedang 
dipelajari dengan teman, 
berdasarkan 
latihan/konteks/situasi 
yang diberikan.  
- Mendiskusikan hasil 
latihan tersebut. 
- Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
ungkapan beserta 
responnya yang dipelajari  
dengan konteks yang 
berbeda.  
- Menyusun teks yang 
menggunakan ungkapan 
yang dipelajari sesuai 
dengan fungsi sosial yang 
igin dicapai. 
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dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.7. Membedakan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan 
beberapa teks 
recount lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait peristiwa 
bersejarah sesuai 
dengan konteks 
penggunaannya 
 
4.7. Teks recount – 
peristiwa bersejarah 
4.7.1. Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
recount lisan dan 
tulis terkait 
peristiwa 
bersejarah 
 
4.7.2. Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, 
terkait peristiwa 
bersejarah, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
Teks Recount: Peristiwa 
bersejarah 
 Fungsi Sosial 
Melaporkan, 
menceritakan, berbagi 
pengalaman, meneladani, 
membanggakan 
 Struktur Teks 
Struktur teks recount 
dapat mencakup: 
- Orientasi 
- Peristiwa 
- Penutup 
 Unsur Kebahasaan 
- Kata kerja dalam Simple 
Past tense, Past 
Continuous 
- Kosa kata: kata kerja 
yang menunjuk 
tindakan atau kegiatan 
- Adverbia penghubung 
waktu: first, then, after 
that, before, when, at 
last, finally, dsb. 
- Adverbia dan frasa 
preposisional penujuk 
waktu: yesterday, last 
month, on Monday, an 
hour ago, immediately, 
dsb. 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan 
 Topik 
Peristiwa, kejadian, 
pengalaman yang relevan 
dengan kehidupan 
peserta didik sebagai 
pelajar dan remaja, yang 
dapat menumbuhkan 
- Menyimak guru 
membacakan teks 
recount terkait peristiwa 
bersejarah. 
- Menirukan teks yang 
sedang dipelajari tersebut 
dengan intonasi, ucapan, 
dan tekanan kata yang 
benar. 
- Bertanya dan 
mempertanyakan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks yang sedang 
dipelajari tersebut. 
- Mengidentifikasi setiap 
kejadian dan dituangkan 
dalam bentuk diagram 
alur/garis/waktu. 
- Mempresentasikan teks 
tersebut diatas dengan 
menggunakan diagram 
alur yang sudah dibuat. 
- Membaca dan 
menganalisis beberapa 
teks recount yang lain 
dengan cara yang sama. 
- Mempresentasikan hasil 
analisis secara lisan 
dalam kelompok masing-
masing dan kelompok 
lain. 
- Membahas fungsi sosial, 
struktur teks dan unsur 
kebahasaan yang 
digunakan dalam teks 
secara kontekstual. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar terkait peristiwa 
bersejarah. 
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perilaku yang termuat 
dalam KI.   
3.8. Membedakan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan 
beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait legenda 
rakyat, sederhana, 
sesuai dengan 
konteks 
penggunaannya  
 
4.8. Teks naratif: 
legenda rakyat 
4.8.1. Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
naratif, lisan dan 
tulis sederhana 
terkait legenda 
rakyat 
 
Teks naratif: legenda rakyat 
 Fungsi Sosial 
Memperoleh hiburan, 
menghibur dan 
mengajarkan nilai-nilai 
luhur, meneladani nilai-
nilai moral, cinta tanah 
air, menghargai budaya 
lain, dsb. 
 Struktur Teks 
Struktur teks naratif 
legenda rakyat dapat 
mencakup: 
- Orientasi 
- Komplikasi 
- Resolusi 
- Orientasi ulang 
 Unsur Kebahasaan 
- Tata bahasa: Simple 
Past tense, Past 
Continuous. 
- Kosa kata: terkait  
karakter, watak, dan 
setting dalam legenda 
- Adverbia penghubung 
waktu: first, then, after 
that, before, at last, 
finally, dsb. 
- Adverbia dan frasa 
preposisional penunjuk 
waktu: a long time ago, 
in 1776, during the war, 
immediately after the 
dry season, dsb. 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan 
 Topik 
Cerita legenda yang 
memberikan keteladanan 
yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 
- Membaca teks naratif 
terkait legenda rakyat 
sederhana 
- Bertanya dan 
mempertanyakan fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari 
teks naratif tersebut. 
- Mendiskusikan setiap 
paragraf dari teks 
tersebut dengan 
melengkapi pertanyaan 
yang diberikan. 
- Merangkum dan 
mempresentasikan hasil 
diskusi tersebut. 
- Membandingkan 
beberapa teks yang 
sedang dipelajari dalam 
konteks yang berbeda.  
- Bermain peran 
menggunakan teks yang 
sama. 
- Melakukan refleksi 
tentang proses dan  hasil 
belajar. 
 
3.9. Menafsirkan fungsi Lirik Lagu Sederhana - Menyimak lagu dengan 
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sosial dan unsur 
kebahasaan lirik 
lagu terkait 
kehidupan remaja 
SMA/MA/SMK/MA
K /SMK/MAK  
 
4.9. Menangkap makna 
terkait fungsi 
sosial dan unsur 
kebahasaan secara 
kontekstual lirik 
lagu terkait 
kehidupan remaja 
SMA/MA/SMK/M
AK /SMK/MAK 
 Fungsi Sosial 
Menghibur dan 
menyampaikan pesan 
moral lagu sebagai karya 
seni 
 Unsur Kebahasaan 
- Kata, ungkapan, dan 
tata bahasa dalam 
karya seni berbentuk 
lagu. 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca. 
- Tulisan tangan 
 Topik 
Hal-hal yang memberikan 
keteladanan dan inspirasi 
yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI.  
 
tema tertentu secara 
lisan. 
- Melengkapi lirik lagu 
tersebut.  
- Mendengarkan guru 
membacakan lirik lagu 
secara utuh.  
- Bertanya dan 
mempertanyakan tentang 
fungsi sosial dan unsur 
kebahasaan dari lirik lagu 
tersebut. 
- Mendiskusikan tema dan 
pesan lagu. 
- Membaca, menyimak dan 
menyanyikan lirik lagu 
- Membandingkan lagu lain 
dengan tema dan pesan 
yang berbeda. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
 
  
 
 
 
 
 
 
 
 
APPENDIX 2 
PERSONAL PRONOUN TEST TRY OUT 
  
  
Name :        Class : 
Read the paragraphs and fill in the missing words by using personal pronouns 
 
Text I 
Mr Rifqy visited friends in Barru, South Sulawesi. He visited Mr and Mrs Imam. 
  
They
  
invited 
1
            to their home for dinner. She cooked by  
2
                .  
3
                 is the 
most delicious that I have ever tasted. 
4 
            gave him some  seashells to Imam children. 
They asked him many question about it, especially about a large black one.  The shells 
fascinated 
5
            . They  looked at it for a long time. The Imam served dinner at 8:00. After 
dinner the children listened to some stories for a while and then they went to bed. When the 
children had gone to bed, the Imams took Mr. Rifqy into the den and showed                           
6
            some recent photographs.
7
             talked about old times and old friesnds. The 
imams asked Mr Rifqy about his family. Finally, they made vacation plans for the two 
families. All of 
8
            planned to meet in June in Monas (National Monument). At 
midnight, Mr Rifqy said good night to them and left. “Thank you for a delightful evening,” 
he said “You should come to see 9             more often,” said Mrs. Imam. We are always 
delighted to see 
10
                .” 
 Mr Rifqy went back to Makassar, He told his wife about  
11
           visit with the 
Imams. 
12
               enjoyed hearing the news about 
13 
             friends and asked many 
question about their activities. Then they discussed the vacation plans. Mr Rifqy told                             
14
          about his conversation with the Imams on this subject. 
15
            liked                       
his plans. Mr Rifqy try to checked the price of tickets, evidently there was cheap flight in low 
cost then he called Mr Imam to tell about it. Mr Imam very glad to hear that, He has asked       
16
             to order the tickets for them . This is 
17
             .  Soon  they will all pack                 
18
            bags for Monas (National Monument).  They will do the pack 
19
                   .   
 
Text II 
Last holiday, I went to the Kartini beach in Jepara. The giant turtle thats people called 
Kartini Beach at Jepara, small town on Central Java. 
20
              went with   
21
            family. I 
went from 
22
         grandparents home in Kudus at 08:00 a.m. by using a car.                                 
23
               arrived in the beach Kartini at 10:00 a.m. the car is 
24
                  . In Kartini beach 
I swam with 
25
               brothers and my sisters. 
26
             was early summer, and the weather 
was really hot. After swam, then we play sand. 
27 
               made a fort, houses, etc. From all 
of them, 
28
               is very nice. After being satisfied playing on the beach, then we change 
clothes and take a break to eat the roast corn and coconut water. After sufficient rest,                          
29 
             continued to view seascape with boats. 
30
               really enjoy at the atmosphere in 
the Kartini beach. After having fun as long five hours, finally we returned to home. Before 
reaching home, we rested beforehand and buy a meatball on the side of the road.                    
31 
              very tasty meatballs, until
 32 
              finished two bowl. My sister asked                 
33
              to order the meatball. this meatball is 
34
                 .  
The following days, 
35 
                 destination was Kartini Beach. the beach was also 
amazing but the waves there so high that times, that’s why no one brave to surf. So, we 
enjoyed the beach by walking round.Finally, we went home. We were delighted for having 
holiday experience there. The trip back home was quite tiring. We were exhausted but happy 
to spend 
36
             holiday in such wonderful beach.   
  
  
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 3 
PERSONAL PRONOUN TEST 
  
  
Name :        Class : 
Read the paragraphs and fill in the missing words by using personal pronouns 
 
Text I 
Mr Rifqy visited friends in Barru, South Sulawesi. He visited Mr and Mrs Imam. 
  
They
  
invited 
1
            to their home for dinner. She cooked by  
2
                .  
3
                 is the 
most delicious that I have ever tasted. 
4 
            gave him some  seashells to Imam children. 
They asked him many question about it, especially about a large black one.  The shells 
fascinated 
5
            . They  looked at it for a long time. The Imam served dinner at 8:00. After 
dinner the children listened to some stories for a while and then they went to bed. When the 
children had gone to bed, the Imams took Mr. Rifqy into the den and showed                           
6
            some recent photographs.
7
             talked about old times and old friends. The imams 
asked Mr Rifqy about 
8
              family. Finally, they made vacation plans for the two 
families. All of them planned to meet in June in Monas (National Monument). At midnight, 
Mr Rifqy said good night to them and left. “Thank you for a delightful evening,” he said 
“You should come to see 9             more often,” said Mrs. Imam. We are always delighted to 
see you.” 
 Mr Rifqy went back to Makassar, He told his wife about  
10
           visit with the 
Imams. 
11
                enjoyed hearing the news about 
12
             friends and asked many 
question about their activities. Then they discussed the vacation plans. Mr Rifqy told             
13
             about his conversation with the Imams on this subject. 
14
            liked                       
his plans. Mr Rifqy try to checked the price of tickets, evidently there was cheap flight in low 
cost then he called Mr Imam to tell about 
15
                . Mr Imam very glad to hear that, He 
has asked 
16 
              to order the tickets for them . This is 
17
              .  Soon  they will all 
pack 
18
                bags for Monas (National Monument).  They will do the pack 
19
                   .   
 
Text II 
Last holiday, I went to the Kartini beach in Jepara. The giant turtle thats people called 
Kartini Beach at Jepara, small town on Central Java. 
20
              went with   
21
            family. I 
went from my grandparents home in Kudus at 08:00 a.m. by using a car.                                 
22
                arrived in the beach Kartini at 10:00 a.m. the car is 
23
                  . In Kartini beach 
I swam with 
24
               brothers and my sisters. 
25
             was early summer, and the weather 
was really hot. After swam, then we play sand. We made a fort, houses, etc. From all of them,       
26
               is very nice. After being satisfied playing on the beach, then we change clothes 
and take a break to eat the roast corn and coconut water. After sufficient rest,                          
27
           continued to view seascape with boats. I really enjoy at the atmosphere in the Kartini 
beach. After having fun as long five hours, finally we returned to home. Before reaching 
home, we rested beforehand and buy a meatball on the side of the road. 
28 
              very tasty 
meatballs, until I finished two bowl. My sister asked 
29
              to order the meatball. this 
meatball is 
30
                 .  
The following days, 
31 
                 destination was Kartini Beach. the beach was also 
amazing but the waves there so high that times, that’s why no one brave to surf. So, we 
enjoyed the beach by walking round.Finally, we went home. We were delighted for having 
holiday experience there. The trip back home was quite tiring. We were exhausted but happy 
to spend 
32
             holiday in such wonderful beach.   
  
 
 
 
 
 
 
 
 
 
APPENDIX 4 
KEY ANSWER 
  
  
KEY ANSWERS 
 
1. Him   13. Her   25. It 
2. Herself    14. She    26. Mine  
3. Hers    15. It    27. We 
4. He   16. Mine   28. Its 
5. Them    17. Theirs    29. Me  
6. Him   18. Their   30. Hers 
7. They   19. Themself  31. Our 
8. His    20. I    32. Our 
9. Us    21. My 
10. His    22. We 
11. She   23. Mine 
12. His    24. My 
  
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 5 
SAMPLE OF STUDENTS’ RESPONSE  
TO PERSONAL PRONOUN TEST   
  
  
  
  
  
  
 
  
 
 
 
 
 
 
 
 
APPENDIX 6 
RECAPITULATION OF STUDENTS’  
PERSONAL PRONOUN SCORES 
  
  
Recapitulation of Students’ Ability in using Personal Pronouns in 
Writing Paragraph 
  
Students Score Category 
Student 1 87 Very Good 
Student 2 78 Good 
Student 3 53 Less 
Student 4 47 Less 
Student 5 47 Less 
Student 6 67 Good 
Student 7 62 Enough  
Student 8 62 Enough 
Student 9 44 Less 
Student 10 62 Enough 
Student 11 59 Enough 
Student 12 59 Enough 
Student 13 62 Enough 
Student 14 56 Enough 
Student 15 41 Less 
Student 16 56 Enough 
Student 17 53 Less 
Student 18 62 Enough 
Student 19 50 Less 
Student 20 56 Enough 
Student 21 69 Good 
Student 22 62 Enough 
Student 23 72 Good 
Student 24 44 Less 
Student 25 72 Good 
Student 26 56 Enough 
Student 27 59 Enough 
Student 28 53 Less 
Student 29 56 Enough 
Student 30 50 Less 
Student 31 75 Good 
Student 32 66 Good 
Student 33 44 Less 
Student 34 75 Good 
Student 35 81 Very Good 
Student 36 56 Enough 
Student 37 66 Good 
Student 38 66 Good 
Student 39 47 Less  
Student 40 47 Less 
  
Student 41 87 Very Good 
Student 42  62 Enough 
Student 43 56 Enough 
Student 44 62 Enough 
Student 45 59 Enough 
Student 46 66 Good  
Student 47  53 Less  
Student 48 59 Enough 
Student 49  62 Enough 
Student 50 66 Good  
Student 51  69 Good 
Student 52  47 Less 
Student 53  47 Less 
Student 54  50 Less 
Student 55 44 Less 
Student 56  44 Less 
Student 57 53 Less  
Student 58 47 Less 
Student 59 44 Less 
Student 60  62 Enough 
Student 61 69 Good 
Student 62 47 Less 
Student 63  50 Less  
Student 64 50 Less 
Total  3752  
Mean Score 58,62  
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